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Passive Resistance

Examples of behavior

· Sleeping in class

· Refusing to work (passive, not disruptive)

· Disengaged

· “Just sits”

· Withdrawn

· Appears depressed (sad, flat affect, lethargic)
Desired alternative behavior(s)

· Actively participates in classroom activities (e.g., stays awake, asks questions, talks when appropriate, participates in small group activities)

· Completes assignments (with a minimum of  __% accuracy, on time, turned in)
· Remains on task (e.g., reading or writing, working on assignment) for ____ minutes

· Resumes task within ___ seconds/minutes with no more than 1 prompt

· Use attentive body language (e.g., head up, eye contact, following along)

General instructional strategies that might be useful in teaching the desired behavior(s)

· Organization skills – could be done in each class or in a homeroom or study hall; using different colored folders for each class, assignment notebooks

· Social skills – use small groups, cooperative learning, lab partners, cross-age tutoring, literature circles (each member has a role such as leader, recorder, vocabulary, etc. and members rotate roles)

· Students who are reluctant to ask questions or speak out - have the students write questions on a piece of paper and then give them a written response – be sure to compliment the student (e.g., “Good question” or “Would you ask that question tomorrow in the large group?”); also you might send another student with the same question to the target student

· Give extra credit (1 point) for a pertinent question asked

· Have students develop materials for other students (cross-age or same-age)

· Catching up – have buddies, give the student a “snapshot” of the day/activity/lesson they missed, call the student at home to say you missed him/her, welcome him/her back

· Give choices (on homework, alternative testing options)

· Plug into the student’s strengths – start small and build on success

· Have the student help in a classroom where he/she has been successful in the past

· Give student responsibility you know he or she will want and that will be motivating
· Passive breaks – time to relax, put head down, nap (if health or sleep deprivation issue)

Instructional materials that might prove useful in teaching the desired behavior(s)

· Managing Passive-Aggressive Behavior by Nicholas J. Long and Jody E. Long.  Pro-Ed, 8700 Shoal Creek Blvd, Austin, TX 78757.  1-800-897-3202.  www.proedinc.com
· Forms for Helping the Socially Fearful Child by Hennie M. Shore.  Childswork/Childsplay, 135 Supont St., P.O. Box 760, Plainview, NY 11803.  1-800-962-1141.  www.childswork.com
· Good Thinking  Sopris West,  4093 Specialty Place, Longmont, CO 80504.  1-800-547-6747.  www.sopriswest.com
· Changing Behavior by Changing Thinking  by John Bemis.  john.bemis@wrps.org 

· Thinking Mistakes  an elementary curriculum by Orv Clark and Wayne Hull,  Available from CESA 6.  Contact Bunny Boelter  at bboelter@cesa6.k12.wi.us 
· Skillstreaming;  PREPARE Curriculum.  Research Press, P.O. Box 9177, Champaign, IL 61826.  1-800-519-2707.  www.researchpress.com
· Teaching Social Skills to Youth  Boys Town Press.  14100 Crawford Street, Boys Town, NE 68010.  1-800-282-6657.  www.girlsandboystown.org/products/btpress/index.asp 

· Esteem Builders, 2nd edition  by Dr. Michele Borba.  Jalmar Press.  24426 S. Main St., Unit 702, Carson, CA 90745.  www.jalmarpress.com 

· [image: image5.wmf]Seals materials, English Multicolor Emotions Poster, various other materials and games for developing self esteem.  Wellness Reproductions and Publishing, 135 DuPont St., P.O. Box 760, Plainview, NY 11803-0760.  1-800-669-9208.  www.wellness-resources.com 

· www.behavioradvisor.com





· www.disciplinehelp.com
· www.interventioncentral.org 



	
	Adult attention
	Escape/avoidance
	Power/control
	Peer affiliation
	Justice/revenge

	Teacher:

Instructional strategies to promote desired alternative behavior

And/or

Instructional strategies to reduce the target behavior

[Note:  when alternate behavior is incompatible with target behavior, the same strategy may work both to promote & to reduce]


	· Mentor

· Build relationship with the student

· Greet student when he/she enters room or is in other school setting

· Have the student “work” in a school job (library, with computers)

· Review expectations with student

· Student has input on appropriate expectations

· Token economy

· Use lots of little “hooks” – ways for students to get involved & get attention

· See note at left


	· Mentor

· Set clear expectations

· Social skill instruction on group participation, asking questions

· Work on improving academic skill deficits

· Set realistic expectations, meet the student where he/she is “at”

· When student works for “x” amount of time, he/she earns that amount of free time

· Review expectations with student

· Student has input

· Token economy for participation

· Break time

· Give students choices
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	· Set clear expectations

· Give the student choices when possible (example:  use extra credit points on test scores or on daily work; options for homework)

· Make the student a leader

· Give the student some responsibility or a “job” at school

· Flexible schedule (e.g., do math first or spelling first)

· Set goals with student

· Student(s) brainstorm, have input on appropriate expectations

· When student works for “x” amount of time, he/she earns that amount of free time
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	· Use small group counseling or interest groups

· Cue other students to engage the target student

· Give the target student opportunities to be the leader, to do classroom or school “jobs”

· Encourage peers to compliment each other

· Use peer modeling


	· Acknowledge that emotions are okay; actions are the problem (e.g., it’s okay to be angry – how can you better express that)

· Peer mediation

· Third party meet with teacher and student to try to work it out

· Counseling to address issues and redirect anger away from teacher
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	Student:

Instructional consequences for alternative appropriate behavior

And/or

Instructional consequences for inappropriate target behavior


	· Praise for effort

· Special reward or recognition for engagement

· Note home and/or to other key adults

· Grade on improvement and effort (primary goal is to get the student involved)

· Have student identify appropriate ways to get adult attention


	· Positive reward for work and engagement

· Grade on improvement and effort (primary goal is to get the student involved)

· Make up lost time

· Homework Club

· Have to complete essential task to earn grade

· Have the student identify appropriate ways to escape
	· Opportunity to choose activity, order of work, etc.

· Grade on improvement and effort (primary goal is to get the student involved)

· Teach student when being “passive” is okay – when is it appropriate to be more reserved

· Have student identify appropriate ways to get power and control


	· Group reward

· Peer modeling

· Reward other students who are engaged
· Have student identify appropriate ways to get power and control
	· Involve the student in being a peer mediator

· Teach students when being “passive” is okay – when is it appropriate to be more reserved.

· Have student identify  appropriate ways to get justice


	Avoid the use of
	· Power struggles

· Arguing, cajoling

· Going overboard with praise
	· Overwhelming the student

· Expectations that change (set expectations & stick to them)
	· Power struggles

· Going overboard with praise
	· Buddies or group work if that is punishing for the student


	- Power struggles

	Special considerations
	From “Managing Passive-Aggressive Behavior”, pages 75-84:  Know the characteristics of this type of behavior so that you can work to avoid responding in kind and/or becoming visibly upset with the student (that’s what he/she often wants);  Avoid using group pressure to get the student to conform(e.g., “we can’t go out for recess until Mary does her work”); Use benign confrontation (back off quietly from confrontation and leave the student with the point you wanted to make); Respond differently to “temporary deafness”, feigned misunderstanding, delay tactics (e.g., set clear expectations, time limits and consequences for non-compliance and then do not argue about it).

Are there issues at home – not enough sleep, responsibility for younger siblings, etc.?  Are there medical issues?  Depression?  Is there a need to involve pupil services staff (counselor, school nurse, school psychologist, school social worker) and/or outside agencies?


Passive resistance


